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The instructor’s manual is a supplemental resource for Comprehensive School Counseling Programs: K – 12 Delivery Systems in Action 3rd edition. The manual provides instructors with a full-range of instructional methods for teaching graduate-level school counseling courses. The contents of the manual focus on preparing school-counselors-in-training for their role in managing comprehensive school counseling, supporting school success and academic achievement for all students, and serving as leaders, advocates, collaborators, and system change agents in education and counseling. 

Chapter learning objectives and a “general” ASCA (2012) and CACREP (2016) standards crosswalk is included to provide instructors with benchmarks from which to assess students’ mastery of competencies and standards. The CrossWalk is intended as a beginning, not exhaustive or complete. 
Chapter activities and exercises are designed with Kolb’s Experiential Learning (1983) and Bloom’s Taxonomy (1969) in mind as a means of scaffolding mastery of the content. Multiple-choice and essay questions allow instructors to evaluate student learning and chapter objectives. A corresponding PowerPoint presentation is available on Pearson’s website (http://www.pearsonhighered.com/).
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CHAPTER 1
CHAPTER
The Profession of School Counseling

<section id="ch08fm" role="fm"><title/><objectiveset><supertitle>LEARNING OBJECTIVES</supertitle>
By the end of this chapter, students will

<objective id="ch01obj01" label="1"><para><inst></inst>Have examined the professional and personal competencies and qualities that are needed by school counselors, including the qualities required for school counselors to be advocates for social justice and appreciation of diversity</para></objective>
<objective id="ch01obj02" label="2"><para><inst></inst>Have examined and understand various philosophies of counseling so as to articulate your own philosophy of counseling</para></objective>
<objective id="ch01obj03" label="3"><para><inst></inst>Have examined and understand the history and various philosophies of education so as to articulate your own philosophy of education</para></objective>
<objective id="ch01obj04" label="4"><para><inst></inst>Have examined and understand the history and various philosophies of school counseling so as to articulate your own philosophy of comprehensive school counseling</para></objective>
<objective id="ch01obj05" label="5"><para><inst></inst>Understand how the national association defines comprehensive school counseling programs</para></objective>
<objective id="ch01obj06" label="6"><para><inst></inst>Understand the importance of the expectations and standards as defined by the national association for professional school counselors, including the professional organizations and credentials that are relevant to school counseling
Understand the various models of school counseling that have been proposed for comprehensive school counseling programs and reflect on the efficacy of each relative to the ASCA National Model

 


Activities and Assignments 

1. Professional Competencies and Personal Qualities of School Counseling  
a. As a class identify and list the professional competencies and personal qualities of today’s professional school counselor.  
b. In small groups, share your ideal image of a professional school counselor. List the professional competencies and personal qualities you think are important for professional school counselors. Share with the group the professional competencies you possess and those competencies that need further development. Reveal how your personal qualities will enhance your effectiveness as a professional school counselor. Disclose ways your personal qualities might inhibit your role as a professional school counselor. Provide feedback to each other based on the information exchanged. 
c. Write a position paper on professional competencies and personal qualities of school counseling. Use current research to support your position. Conclude your paper with implication, consideration, and recommendations.  
d. Begin developing a professional school counselor portfolio that documents your professional competencies and personal qualities as a professional school counselor. Include a professional development plan for acquiring professional competencies and personal qualities. Include in your plan exam and licensure preparation. 

2. Commitment to Diversity and Social Justice
a. Interview school counselors, community agencies, and grass roots organizations and discuss the needs of disenfranchised students and families in your community. 
b. In small groups, share the information you gathered from the interviews. Process the question: “Am I ready to advocate for the needs of the diverse and marginalized students and families as a school counselor? What personal and professional growth will I need to accomplish to prepare myself to serve all groups and populations as a school counselor?”
c. Develop a professional growth plan that will address the outcomes of your small group discussions. 
d. Write your philosophy of diversity and social justice for school counseling. Include it as a portfolio exhibit. 

3. Philosophies of Counseling 
a. Interview school counselors regarding their philosophy of counseling. 
b. In small groups share the information you gained in the interviews. Share how the philosophies you heard fits or does not fit with your developing philosophy of counseling students in schools. 
c. Write a position paper on basic assumptions and beliefs about counseling, the counseling process, change, and your role in the counseling process. Relate your assumptions and beliefs specifically to your role in counseling students in schools. Use current literature and research to support your position. 
d. Write your philosophy of counseling. Include your philosophy as a portfolio exhibit. 

4. Philosophies of Education 
a. Conduct several interviews with professionals in the field of education (administrators, superintendents, professors) focusing on the rationale for the design of educational experiences and the educational movements that have affected educational reform over the years.  
b. In small groups, share the information gathered from the interviews. Reflect on your philosophy of education. Debate and question the information shared from the interviews and ways in which the information fits with your philosophy of education.   
c. Think about your basic assumptions and beliefs about education, academic achievement, and success in school. How do your assumptions and beliefs relate to your role as a professional school counselor and implementing a comprehensive school counseling program? 
d. Write your philosophy of education. Include your philosophy as a portfolio exhibit. 

5. Philosophies of School Counseling 
a. Review and discuss the four philosophies of school counseling. Discuss in-depth the pros and cons of each of the philosophies in the context of today’s schools, educational reform, and the needs of today’s children and adolescents. 
b. Reflect on your philosophy of school counseling. How does your philosophy fit with the today’s schools and the needs of today’s children and adolescents? How does your philosophy of school counseling fit with your philosophy of counseling and education? 
c. Think about the basic assumptions and beliefs you have about school counseling and the role of today’s professional school counselor. How do you see your assumptions and beliefs influencing your role as a professional school counselor and your approach comprehensive school counseling? 
d. Write your philosophy of school counseling. Include your philosophy as a portfolio exhibit. 

6. Comprehensive School Counseling Programs
a. Discuss comprehensive school counseling and the ASCA National Model in light of your philosophy of school counseling. What are the similarities and differences? 
b. Reflect on the ASCA Role Statement and the National Standards, including the ASCA Mindsets and Behaviors for Student Success. Explain the importance of the role of the professional school counselor and a school counseling program? How do your philosophies of counseling, education, and school counseling interact and respond to the statement and standards? 
c. Think about the ASCA School Counselor Competencies. What is the relationship between the competencies, role statement, and national standards? Analyze your professional development using these three areas. What areas are your development do you need to expand your knowledge, skills, and awareness in order to master the competencies in order to perform the role of a professional school counselor in implementing a school counseling program that aligns with the national standards.  
d. Conduct a brief assessment of an existing school counseling program using the four components of the ASCA National Model. Prepare a report of your findings. Tip: Consider working with a site supervisor or school counselor in a nearby district on this project. This could be a valuable service to a school counselor!

Multiple-Choice Questions

1. According to the 2009 Stands of the Council for Accreditation of Counseling and Related Educational Programs (CACREP), school counselors must be able to:
a. become nationally certified.
b. demonstrate professional school counselor competencies.
c. encourage students to remain in school.
d. accurately diagnose students’ mental health issues and disorders.

2. External tests of professional competencies may be used to document the professional attainment in school counseling as:
a. a prerequisite for state licensure/certification.
b. an evaluation to document the development of advanced for refined skills.
c. a nationally certified school counselor.
d. all of the above.

3. The desire of the profession to recognize and document professional competence is to:
a. make sure that school counselors who have not been teachers are competent to serve as professional school counselors.
b. increase the number of nationally certified school counselors.
c. ensure that only the best professionals work in our schools.
d. none of the above.

4. Past and present perceptions are that former teachers make the best school counselors, however, recent research suggests:
a. teaching experience is not a predictor of a counselor’s success.
b. teachers and non-teachers both face challenges in their professional development.
c. non-teachers make the best school counselors.
d. a and b.

5. Aspiring school counselors who do not have prior teaching experience could gain such experience through:
a. substitute teaching or working as a teacher’s aide in the classroom.
b. coaching.
c. parenting.
d. all of the above.

6. The most notable personal qualities of a professional school counselor are:
a. passion, intelligence, creativity, imagination, and adaptability.
b. flexibility, creativity, imagination, passion, courage, and commitment to social justice.
c. creativity, imagination, flexibility, courage, belief, and passion.
d. none of the above.

7. Why is a commitment to diversity and social justice important in school counseling?
a. Because it is the law.
b. Because everyone deserves the change to learn.
c. Because counselors in general are charged with the responsibility to advocate for our clients.
d. All of the above.

8. Which of the following is not descriptive of what counseling is?
a. Counseling is both an art and a science, requiring intellect and intuition.
b. Counseling is an unintentional, unambiguous relational process.
c. Counseling is unique in its focus.
d. Counseling is a helping relationship with certain specific qualities.

9. One useful way to conceptualize how to facilitate change with the client is to use the principles of learning described by:
a. Social Learning Theory.
b. Epistemological development.
c. Systems theory.
d. a and b.
e. b and c.





10. The philosophy of education that hold the primacy of subject matter, mastery of content, and preservation of the existing national cultural heritage is referred to as:
a. Progressive Education.
b. Administrative Education.
c. Traditional Education.
d. Social Learning Education.

11. The philosophy of education that hold the primacy of the child, active learning, recognition of students’ individual differences, the drive to relate school to real life, and an agenda that includes transforming the national cultural heritage is referred to as:
a. Social Learning Education.
b. Progressive Education.
c. Administrative Education.
d. Traditional Education.

12. The manifestation of professional who brought health and other social services into the schools and the move to involve schools in community issues best describes the:
a. Traditional Administrative Movement
b. Traditional Progressive Movement.
c. Social Progressive, or Social Reconstructionist Movement.
d. Administrative Progressive Movement.

13. The philosophy of education that arose from the need to organize education to be more cost-effective in times of rapid growth in enrollment is referred to as the:
a. Administrative Progressive Movement.
b. Social Progressive, or Social Reconstructionist Movement.
c. Traditional Administrative Movement.
d. Traditional Progressive Movement.

14. Education today is more likely to be described by:
a. teaching methods that energize both teaching and learning.
b. constructivist educational strategies.
c. Adlerian and Reality Therapy education.
d. all of the above.

15. Career as the outcome of schooling and directive guidance and advisement best describe school counseling known as:
a. Developmental Guidance.
b. Vocational Guidance.
c. Comprehensive School Counseling.
d. None of the above.





16. A focus on growth-oriented counseling over problem-solving best describes:
a. Mental Health Emphasis.
b. Comprehensive School Counseling.
c. Developmental Guidance.
d. All of the above.

17. The type of school counseling that focused on developmental rather than remedial goals and brought school counseling to the elementary and middle school levels is known as:
a. Vocational Guidance.
b. Developmental Guidance.
c. Comprehensive School Counseling.
d. Mental Health Emphasis.

18. ASCA defines a professional school counselor as an individual who:
a. is a certified/licensed educator with a minimum of a master’s degree.
b. addresses all students’ academic, personal/social and career development needs.
c. promotes and enhances student success and supports a safe learning environment.
d. all of the above.

19. The National Standards highlight three content areas that summarize the development themes of schools. The order of these themes is:
a. academic, personal and social, career.
b. academic, career, personal and social.
c. personal and social, academic, career.
d. career, academic, personal and social.

20. Which is not a competency that school counselors are expected to demonstrate?
a. Establish the foundations of a school counseling program aligning with the ASCA National Model.
b. Acquire the attitudes, knowledge, and skills demonstrated in the ASCA National Model.
c. Plan, organize, implement, and evaluate a comprehensive, developmental, result-based school counseling program that aligns with the ASCA National Model.
d. Deliver and manage a school counseling program aligning with the ASCA National Model.

Essay Questions 

<objective id="ch01obj01" label="1"><para><inst>1.	</inst>IdentifyIdentify and explain the professional and personal competencies and qualities that are needed by school counselors, including the qualities required for school counselors to be advocates for social justice and appreciation of diversity.</para></objective>
<objective id="ch01obj02" label="2"><para><inst>2.	</inst>Identify and explain the philosophies of counseling presented in Chapter 1. In what ways do the various philosophies influence your developing philosophy of counseling?</para></objective>
<objective id="ch01obj03" label="3"><para><inst>3.	</inst>Identify and explain the philosophies of education presented in Chapter 1. In what ways do the various philosophies influence your developing philosophy of education?</para></objective>
<objective id="ch01obj04" label="4"><para><inst>4.	</inst>IdentifyIdentity and explain the philosophies of school counseling presented in Chapter 1. In what ways do the various philosophies influence your developing philosophy of school counseling?</para></objective>
<objective id="ch01obj05" label="5"><para><inst>5.	</inst>DEscribeExplain how the national association defines comprehensive school counseling programs.</para></objective>
<objective id="ch01obj06" label="6"><para><inst>6.	</inst>ExplExplain the importance of the expectations and standards as defined by the national association for professional school counselors, including the professional organizations and credentials that are relevant to school counseling
7. Identify and explain the various models of school counseling that have been proposed for comprehensive school counseling programs and reflect on the efficacy of each relative to the ASCA National Model. 

Multiple-Choice Answer Key

1. b
2. d
3. c
4. d
5. a
6. c
7. d
8. b
9. d
10. c
11. b
12. c
13. a
14. d
15. b
16. a
17. b
18. d
19. b
20. b
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